A study on the self-attitudes of long-term unemployed, 1972 by Johnson, Duane E. (Author)
A STUDY ON THE SELF-ATTITUDES OF 
LONG-TERM UNEMPLOYED 
A THESIS 
SUBMITTED TO THE FACULTY OF ATLANTA UNIVERSITY 
IN PARTIAL FULFILLMENT OF THE REQUIREMENTS FOR 
THE DEGREE OF MASTER OF ARTS 
BY 
DUANE E. JOHNSON 
DEPARTMENT OF SOCIOLOGY 
ATLANTA, GEORGIA 
MAY 1972 
R- in P~- il 
ii 
TABLE OF CONTENTS 
Page 
LIST OF TABLES Ill 
INTRODUCTION  1 
Chapter 
I. EVOLUTION OF THE PROBLEM  3 
II. SURVEY OF THE LITERATURE  5 
III. THEORETICAL ORIENTATION  19 
IV. PROPOSITIONS AND HYPOTHESES .... 24 
V. DEFINITION OF TERMS 26 
VI. INSTRUMENT 33 
VII. LOCALE OF THE STUDY 34 
VIII. POPULATION AND PROCEDURE 
OF THE STUDY 35 
IX. FINDINGS 42 




LIST OF TABLES 
Table Page 
1. Experimental Group Self 
Criticism Scores 58 
2. Control Group Self 
Criticism Scores 59 
3. Experimental Group True-False 
Ratio Scores 60 
4. Control Group True-False 
Ratio Scores 6l 
5. Experimental Group Total 
Positive Scores  .62 
6. Control Group Total 
Positive Scores  63 
7. Means and Standard Deviations  .64 
8. Direction of Change in Scores in 
Relation to Norm Group Mean 
(Self-Criticism Scores) 65 
9. Direction of Change in Scores in 
Relation to Norm Group Mean 
(True-False Ratio Scores) 66 
10. Direction of Change in Scores in 
Relation to Norm Group Mean 
(Total Positive Scores) ....6? 
1 
INTRODUCTION 
Persistent unemployment and patches of poverty 
amidst a flourishing economy is a problem that remains 
essentially unanswered in spite of the many and varied 
approaches applied by public and private concerns. Of 
special interest to this research are those jobless 
persons who are identified as "long-term unemployed". 
A report from the Secretary of Labor in 1965 stated that 
in 1964 nearly half of all trainees enrolled in Manpower 
Development and Training programs "... had been seeking 
work fifteen weeks or longer . . . ."1 The Manpower 
Development and Training Act (MDTA), passed by Congress in 
1962 and strengthened by amendments in 1963, reflects the 
concern of this nation with the adverse social and economic 
conditions of long-term unemployment.2 
In 1965 the Office of Economic Opportunity (0E0) 
granted necessary funds to implement the Atlanta Employment 
^United States Department of Labor, W. Willard 
Wirtz, Secretary, Manpower Research and Training (Washington, 
D. C.: U.S. Government Printing Office, March 31* 1965)» 
p. 22. 
^United States Department of Health, Education, and 
Welfare, Anthony J. Celebrezze, Secretary, Education and 
Trainingt Key to Development of Human Resources (Washington, 
D. C.8 U.S. Government Printing Office, April 1, 1964), p. 1. 
Evaluation and Service Center. The center was designed 
to provide: 
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... a comprehensive and systematic method 
of determining the training and work potential, 
capacity, attitude, aptitude, motivating factors, 
social and related financial needs of unemployed. 
The program is further designed to place the 
client in a job or in training and subsequent job 
situation as appropriate. Complete and systematic 
follow-up of the client will be accomplished 
through the entire process, continuing for a 
minimum period of six months, subsequent to job 
placement. . . .3 
Clients are referred to the center by a number of 
cooperating agencies. The center provides a complete 
array of methods in an attempt to evaluate and counsel the 
client in preparation for job placement or further training 
programs. Techniques used to measure the client's attitude, 
motivation, and ability range from psychological and medical 
examinations to subjective estimations by the staff. 
^Information stated here was taken directly from 0E0 
Grant 88-452, Title IIA, Section 207. 
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EVOLUTION OF THE PROBLEM 
While Interviewing the staff at the center, this 
investigator asked each, "What do you think is most 
important for the client to be successfully reemployed?" 
Nearly all replied, ". . .a good attitude and motivation." 
Further questioning provided evidence that attempts were 
made at the center to "improve" the client's attitude 
toward themselves and in turn toward work situations. 
To this date the only measure of success on the 
attempts of the center personnel to "Improve" their client's 
attitude has been the criteria of successful reemployment of 
the client. When the evaluation process has been completed 
for a client, the case worker, counselor and supervisor 
meet with a representative of job placement from Georgia 
State Employment Service — Georgia Department of Labor. 
They discuss the client's employability, comparing his 
desires with his abilities and then review existing job 
opportunities. If the client is placed on a job suggested 
satisfactory for the client, and if the client stays employed 
for a period of six months, the efforts of the center's 
staff are judged successful. 
The question that this research will attempt to 
Investigate now arises. What effect does the process of 
evaluation and job counseling, as provided by the Atlanta 
Employment Evaluation and Service Center, have on the 
self-attitudes of the client? A preliminary survey of 
existing literature provides no answer. 
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It is the purpose of this study to approach an answer 
to the previously stated question. The researcher expects 
that the data collected and the instrument used to measure 
and validate the findings will permit generalization to 
broader principles of social interaction. 
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SURVEY OP THE LITERATURE 
The literature pertinent to this study has been 
reviewed within two frameworks, namely (a) literature 
concerning unemployment, and (b) literature concerning 
the self-concept. 
According to criteria used by the U.S. Bureau of 
Labor Statistics, "long-term unemployment" is that lasting 
fifteen weeks or more. Wilcock and Franke illustrate the 
magnitude of the problem in a study of unemployment trends 
since World War II. They point out that the most notable 
feature of the over-all unemployment pattern since 1948 is 
the steady rise of the unemployment level between periods of 
recession. They also note that long-term unemployment 
gradually is making up a significantly larger portion of all 
unemployment : 
• . • long-term unemployment rates, along with 
total unemployment, increased quite drastically for 
the "prosperity periods", from less than 0.4 per cent 
of the civilian force in the 1951-53 period to 1.3 
per cent of the labor force in the short 1959-60 
period. Also, the averages for the 1958 and 1961 
recession periods are well above those for the earlier 
1949 and 1954 recessions. In fact, over the fourteen- 
year time span . . • long-term unemployment rates 
increased more rapidly than total unemployment, with 
the result that long-term unemployment gradually made 
up a significantly larger portion of all unemployment.^ 
^Richard C. Wilcock and Walter H. Franke, Unwanted 
Workers (London: The Free Press of Glencoe, 1963)* PP. 9-11» 
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A survey of existing literature assures the 
researcher that his concern about unemployment is shared 
by many. Industry, unions, and government have spent much 
effort in attempting to solve the problem. Too many times 
the attempts have been aimed at reaching panacea-like results. 
Such statements as, "Adequate job opportunities are the only 
satisfactory solution for unemployment,"5 have often been 
the result. But the fact is that while many go in search 
of jobs, there exist many jobs that are unfilled. Season 
for this is attributed to lack of training in special 
skills. 
Under the Manpower Development and Training Act more 
than 40,000 individuals were enrolled in Institutional 
training projects. About 25*000 completed the courses.^ 
Reasons for dropouts varied. There is some evidence of 
individuals "bouncing" from one training program to another. 
There are persons who accuse this group of taking advantage 
of the stipends allowed them while in training. 
Such problems have led the Manpower Program to become 
interested in research concerning the attitudes of the 
^Richard A. Lester, Providing for Unemployed Workers 
In the Transition (New York* McGraw-Hill Book Company, 
Inc., 1945), p. 20. 
^United States Department of Health, Education and 
Welfare, Anthony J. Celebrezze, Secretary, Education and 
Training: Key to Development of Human Resources (Washington, 
D. C.: U.S. Government Printing Office, April 1, 1964), p. 5* 
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unemployed. The Survey Research Center of the University 
of Michigan was delegated to study the attitudes and 
motivations of Manpower trainees.7 A search of the 
Sociological and Psychological Abstracts would seem to 
indicate that the study is still underway. The Michigan 
study was hoped to provide illustrating methods of measuring 
attitudes of the unemployed. 
Studies of human behavior in industry conducted in 
the Hawthorne plant of the Western Electric Company in 
Chicago revealed knowledge of why men work.8 The published 
results gave little indication of why men do not work. 
The study did not concern itself with attitudes of those 
persons who were not employed. 
Another study done in England concerning the attitudes 
and behavior of workers pointed to the importance of the 
workers' attitude in relationship to the level of production 
achieved. The study provided evidence that attitudes can 
be manipulated and changed in a short period of time.9 It is 
thought by this researcher that the process of evaluation 
?Ibid.t p. 26. 
®Henry Clay Smith, Psychology of Industrial Behavior 
(New York* McGraw-Hill Book Company, Inc., 1955)» PP. 155-159* 
9John H. Goldthorpe, "Attitudes and Behavior of Car 
Assembly Workers* A Deviant's Case and a Theoretical 
Critique," Sociometry. Vol. XVII, No. 3 (1966), pp. 227-244. 
that will be used in his study will in effect tend to 
change the attitudes of those evaluated. 
The process of evaluation will provide a new 
experience to those evaluated, thus increasing the number 
of alternatives available to the unemployed. It is believed 
that the evaluation process is congruent with the commitment 
of the subject’s attitude necessary to sustain employment. 
One study shows the need of similar or like experience if a 
commitment to a set of norms will be accomplished.1® Not 
only is the evaluation process similar to work situations, 
but it also gives the client the opportunity to witness 
his ability to adjust to many different tasks. Sociological 
Abstracts provides a good summary of a study of the 
importance of viewing one’s own actions. 
The constructs self-concept and ego ideal 
have been juxtaposed with the notion of an 
individual’s response to his own witnessed 
action. Depending upon the general ongoing 
levels of esteem, it is proposed that an 
Individual perceive his behavior re his dual 
images of self (actual and ideal), and goes 
on to select reference objects as a function 
of self and ideal concept images. Thus, all 
three phenomena, self-image, ideal image and 
the witnessed act work in the formation of 
the individual’s evaluation of his behavior and 
in the establishment of levels of a rather 
specialized kind of anxiety, 'evaluation 
anxiety'.11 
10J. T. Borcher, "A Theory of Incongruent Experience, 
Pacific Sociological Review, Vol. VIII, No. 2 (1965), 
89-95. 
llThomas J. Cottle, "Self-Concept, Ego Ideal and 
the Response to Action," Sociological Abstracts (October, 
1965)» PP. 78-88. 
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It is the concepts ’self-image,' 'ideal image' and 
'witnessed act' that are of interest to the study on hand. 
It is proposed that the witnessed act of performing work 
tasks in the evaluation process will effect the self-image. 
It is thought the self-image would also be effected by the 
ideal image proposed by evaluation personnel. 
The effect of time lapse from last employment to 
start of evaluation process is thought to have an important 
relation on the ability of the evaluation process to effect 
the self-image. The degree to which the initial self¬ 
attitude has become set is a factor that would affect 
attitude change.12 As one becomes more committed to a 
particular role (here, the role of being unemployed) the 
less open to influence will that person be to others who 
are not permissive to that role.13 
Martire investigated the nature of the difference 
in self-concept among four groups of subjects classified 
according to the strength and generality of achievement 
motivation. Achievement scores were to be obtained under 
a neutral and achievement oriented environment and were 
to be related to measures of self, the self-ideal and the 
discrepancies between these. A second interest was to 
l^McGinnus Elliot, Elaine Donelson and Robert Hoof, 
"Level of Initial Attitude, Active Rehearsal, and Instruc¬ 
tional Set of Factors of Attitude Change,” Journal of 
Abnormal Social Psychology, Vol. LXIX, No. 4 (October, 1965)» 
ppl 437-4^0. 
13schartz et al., "A Note of Self Conception and the 
Emotionally Disturbed Role," Soclometry, Vol. XXIX, No. 3 
(September, 1966), pp. 300-305. 
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discover any relationships existing between wishful and 
realistic level-of-aspiration estimates and achievement 
scores and self measures,^ 
His general finding was that subjects who obtained 
high achievement scores under both neutral and achievement- 
motivating conditions were found to have a significantly 
greater discrepancy between their self-ideal and self- 
ratings. Subjects having strong generalized achievement 
motivation, but presumed to be anxious about failure, 
reported more wishful and realistic levels of aspiration 
for a task than other subjects. While both self-concept 
and level of aspiration measures were meaningfully related 
to projective measures of achievement motivation, they 
could not be readily related to each other.^-5 
Miller and Worchel investigated the effects of need 
achievement and self-ideal discrepancy on performance 
under stress. It was concluded that under conditions of 
continued threat to self-esteem (repeated failure to obtain 
and keep a job, for example), a curvilinear relationship 
exists between one's evaluation of adequacy in coping 
with frustration and efficiency in maintaining accuracy of 
performance. Subjects who evaluate themselves as being 
G. Martire, "Relationships Between the Self- 
Concept and Differences in the Strength and Generality of 
Achievement Motivation," Journal of Personality (1956), p. 
15Ibld.. pp. 364-375. 
24. 
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slightly inadequate relative to their level of expectancy 
were more efficient as far as accuracy of performance 
than those with self-evaluations of high and low adequacy. 
They found no relationship between self-regard and need- 
achievement. 16 
Gilinsky found a positive relationship between self- 
evaluation and level of aspiration, when subjects estimated 
their own I.Q. and were given a vocabulary test and then 
estimated their performance on the vocabulary test.l? 
Bills studied the relationship of five levels of 
aspiration tasks with self-acceptance and with self-ideal 
discrepancy scores. The discrepancy between concept of 
self and concept of the ideal self was a measure of the 
level of aspiration set by a subject in respect to his 
ideals. Bills found a low degree of correlation between 
level of aspiration on experimental tasks and self¬ 
acceptance and self-ideal discrepancy scores. Acceptance 
of self as shown by the index was significantly related 
to attitude toward performance, estimate of performance 
and recall of performance.18 
S. Miller and P. Worchel, "The Effects of Need- 
Achievement and Self-Ideal Discrepancy on Performance Under 
Stress,” Journal of Personality (1956), pp. 25» 176-190. 
17A. S. Gilinsky, "Relative Self-Estimate and the 
Level of Aspiration,” Journal of Experimental Psychology 
(1949), PP. 39, 256-259. 
18R. E. Bills, ”A Validation of Changes in Scores on 
the Index of Adjustment and Values with Behavior in Level- 
of-Aspiration Tasks,” Journal of Consulting Psychology 
(1953), PP. 17, 206-212. 
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Herrlott stated that a number of research studies 
within recent years have identified several factors affecting 
educational aspirations of school age adolescents. Research 
findings indicated that boys had higher educational aspira¬ 
tions than girls, and that educational aspirations 
correlated with better educated parents and higher income 
families.19 
In addition to family determinants, Morland pointed 
out the relationship between aspirations and social class. 
The lower the social class, the lower the level of aspiration, 
and less favorable the milieu for encouraging high aspirations 
and preparation for attainment.20 
Krauss substantiated this viewpoint in his study on 
educational aspirations of working-class youth. His 
research revealed that educational aspirations of working- 
class students were much lower than those of middle-class 
students. Only 41 per cent of working-class youths planned 
to attent college in comparison to 64 per cent of those of 
middle class.21 
■*-9R. E. Herriott, "Some Social Determinants of 
Educational Aspiration," Harvard Educational Review (1963), 
PP. 33, 157-177. 
2°J. K. Morland, "Educational and Occupational 
Aspirations of Mill and Town School Children, in a Southern 
Community," Social Forces (i960), pp. 39, 169-175. 
21 L. Krauss, "Sources of Educational Aspiration Among 
Working-Class Youth," American Sociological Review (1964), 
pp. 29, 867-879. 
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Allport describes the self in relation to personality 
and suggests, for the present, that it be called proprium. 
Personality includes habits and skills, 
frame of reference, matters of fact and 
cultural values, that seldom or never seem 
warm and important. But personality includes 
what is warm and important also - all the 
regions of our life that we regard as 
peculiarly ours, and which for the time being 
I suggest we call the proprium. The proprium 
includes all aspects of personality that make 
for inward unity.22 
Allport delineates the principal functions of self 
as: bodily sense, self-identity, ego-enhancement, ego- 
extension, rational agenty, self-image, propriate striving, 
and the knower. 
Allport suggests the fusion of propriate functions 
at each moment of development. 
In distinguishing various functions of the 
proprium-bodily sense, self-identity, ego- 
extension, rational activity, self-image, 
propriate striving, and knowing - I hope I 
have not implied that any concrete instance 
of becoming may be explained by one and only 
one function. The fact is that at every 
stage of becoming a fusion of these functions 
is involved.23 
Rogers develops a theory of self in relation to the 
total organism and its experience. The principal conceptual 
ingredients of Rogers’ theory are the organism, which is the 
total individual; the phenomenal field, which is the totality 
of experience; the self, which is a differentiated portion 
22 G. W. Allport, Becoming (New Haven and London: 
Yale University Press, 1955)» P. 40. 
23Ibld., p. 56. 
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of the phenomenal field and consists of a pattern of conscious 
perceptions and values of the "I" or "me",2^ 
Hall and Lindzey describe Rogers' concept of self 
in this manner: 
(a) it develops out of the organism's inter¬ 
action with the environment, (b) it may introject 
the values of other people and perceive them in 
a distorted fashion, (c) the self strives for 
consistency, (d) the organism behaves in ways 
that are consistent with the self, (e) experiences 
that are not consistent with the self-structure 
are perceived as threats, and (f) the self may 
change as result of maturation and learning.25 
Rogers proposed that when the individual perceives 
and accepts into one consistent and integrated system 
all his sensory and visceral experiences, then he is 
necessarily more understanding of others and is more accepting 
of others as separate individuals.2^ Scheerer supported 
this theory experimentally.27 
Brodbeck and Perlmetter Investigated the relationship 
of anxiety and self-dislike to negative self-concept and 
attitudes. The results supported their prediction that 
2^C. R. Rogers, Client-Centered Therapy (Boston: 
Houghton Mifflin Company, 1951)• 
25c. S. Hall and G. Lindzey, Theories of Personality 
(New York: John Wiley and Sons, Inc., 1957). 
^Rogers, op, clt. 
^Elizabeth T. Scheerer, "An Analysis of the Relation¬ 
ship Between Acceptance of and Respect for Self and Acceptance 
of the Respect for Others in Ten Counseling Cases," Journal 
of Consulting Psychology (1949), p. 13. 
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self-dislike was a result of confliotual parent-child 
relationships.^8 
Mussen and Porter studied individuals who varied in 
degrees of adequacy. Individuals who lacked feelings of 
adequacy were also perceived by others in the same way.29 
Rogers,30 Angyal,31 and Snygg and Combs32 an suggest 
that the most basic tendency and striving of the organism is 
to actualize, maintain and enhance itself. 
Leckey states that behavior expresses the effort to 
be consistent and unified in organization and action.33 
Jersild relates self consistency to adolescent development 
in this manner: "Consistency in personality development is 
of great importance in understanding the adolescent, namely 
A. J. Brodbeck and H. V. Perlmetter, "Self-Dislike 
as a Determinant of Marked Ingroup-Outgroup Preferences," 
Journal of Psychology (195^)* p. 38. 
^P. H. Mussen and L. W. Porter, "Personal Motivations 
and Self-Conceptions Associated with Effectiveness and 
Ineffectiveness in Emergent Groups," Journal of Abnormal and 
Social Psychology (1959)» p. 59» 
3°Rogers, op. clt. 
-^A. Ang.yal, Foundations for a Science of Personality 
(New York: Commonwealth Fund, 1941). 
-^D. Snygg and A. W. Combs, Individual Behavior: A New 
Frame of Reference for Psychology (New York: Harper and Row, 
1959). 
33 
P. Lecky, Self-Consistency. A Theory of Personality 
(New York: Island Press, 19^5). 
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his endeavor to maintain consistency in his picture of 
himself, in his conception of who he is and who he might 
become, and in his attitudes concerning himself."34 
Powell used Allport's eight functions of self in the 
study of change and consistency of self during adolescence. 
He predicted that Allport's functions of self would undergo 
further development during adolescence. The experiment 
revealed that self-identity and ego-extension decreased 
during adolescence. Self-image, self-acceptance and self¬ 
esteem increased during the same period of time. The older 
adolescents tended to manifest more completely the various 
properties of self than the younger group.35 
Bills, Vance and McLean found a significent relation¬ 
ship between high self-acceptance and perceptual accuracy.36 
Brownfain also reported that individuals who have a higher 
self-rating see themselves more as other people see them.37 
34 
A. T. Jersild, The Psychology of Adolescence 
(New York: The Macmillan Company, 1957). 
35 y^J, R. Powell, "Development and Change in Certain 
Senses of the Self During Adolescence" (unpublished Ph.D. 
dissertation, University of Missouri, 1964), 
3^R. E. Bills, E. L. Vance, and 0. S. McLean, "An Index 
of Adjustment and Values," Journal of Consulting Psychology 
(1951), P. 15. 
31'’J. J. Brownfain, "Stability of the Self-Concept as 
a Dimension of Personality," Journal of Abnormal and Social 
Psychology (1952), p. 4?. 
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Other conclusions by Brownfaln on the stability of 
self-concept were* 
1. Subjects with more stable self-concepts have a 
higher level of self-esteem as manifested by a higher mean 
self-rating and also by a higher self-rating on the inventory 
item defining self-acceptance. 
2. The intertrait variability of their self-rating 
was lower, indicating that their self-esteem was generalized. 
3. They were freer of inferiority feelings and 
nervousness. 
4. They were better liked and considered more 
popular by the group. 
5. They knew more people in the group and were 
better known by the group, indicating more active social 
participation. 
6. They showed less evidence of compensatory behavior 
of the defensive kind.38 
Additional information on stability of self-concept 
and ideal self has been provided by several other studies. 
Freer studied the effects of scholastic success and 
failure on the relationship among self-concept, ideal self, 
and level of aspiration. He theorized that a person's 
self-concept remains relatively stable, while the ideal self 
changes in terms of scholastic success and failure.39 
38Ibld.. pp. 597-606. 
3^J. Freer, "The Effects of Scholastic Success and 
Failure on the Relationship Among Self-Concept, Ideal Self, 
and Level of Aspiration," (unpublished Ed.D. dissertation, 
Wayne State University, i960). 
18 
Freer found that the self-concept was fairly stable, 
but more stable for the successful than those who experienced 
failure. Discrepancy in test items selected before school 
and at mid-term indicated a shift in ideal self in conjunction 
with the reality of success or failure. 
Many studies are available that have been concerned 
with attitudes of deviants and non-deviants. Little has 
been done in attempting to understand the nature of the 
unemployed, and nothing has been recorded that has dealt 
with the ability to change the attitudes of the unemployed. 
It is the purpose of this experiment to gain new understanding 
of the attitudes of the long-term unemployed. This will 
hopefully allow sociologists more purposeful predicting 





In this study, the theoretical orientation is 
established around the dynamics of self-attitudes. Referred 
to as "self-attitudes" in this study is the same phenomena 
George Herbert Mead called the "self'll; Gordon W. Allport 
called "self-image"*4^. ana Talcott Parsons calls simply 
"identity."43 
In the sense in which the term "self-attitude" is 
used in this research project, it is a down-to-earth, 
empirical concept. It is simply the object that a person 
is to himself. The central question for this study is how 
does a self-attitude develop. 
In this wrlter*s opinion, the best answer to this 
question is contained in George H. Mead 's analysis of the 
three stages in the development of the "self."*4"*4. 
According to Mead, the self develops in three 
distinct stages. The first is the imitative stage, when in 
4l 
George Herbert Mead, Mind, Self, and Society, 
ed. Charles W. Morris (Chicago* University of Chicago 
Press, 193^)» p. 135. 
Allport, op. clt., pp. 46-47. 
^Talcott Parsons, "The Position of Identity in 
the General Theory of Action," The Self in Social Interaction, 
ed. Chad Gordon and Kenneth J. Gergen (New York* John Wiley 
and Sons, Inc., 1968), p. 14. 
44 Mead, op. clt. 
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late Infancy or early childhood, a kind of rudimentary 
development begins to take place in which the child copies 
what he sees his parents doing. However, the child at this 
stage does not realize the meaning of what he does and 
has no real conception of himself as a separate social 
being. That is, without understanding what he is doing, 
a child will put himself into the roles of his parents: a 
child will play with pots and pans or hold father’s magazine 
and examine the pages as if he were reading. 
This embryonic putting oneself into the role of 
others serves as the basis of the next stage in the develop¬ 
ment of the self, which Mead calls the play stage. In this 
stage, the child begins to adopt the social roles of others 
meaningfully. The child pretends to be his mother or his 
father; he pretends to be a cowboy or a doctor or a nurse. 
It Is in this stage that the child begins to see himself as 
a social object; that is, children put themselves in roles 
in which they act toward themselves. To Mead, our self is 
formed by the way in which, while taking the roles of 
others, we interpret the meaning of the reciprocal actions 
of others toward us. 
The third stage in the formation of self is the game 
stage. It is when the child Is able to take a role in a 
social situation with real awareness of his position in 
the group and the group’s importance to him. Mead made use 
of the metaphor of a game to describe this stage. In a 
baseball game, for example, the ability to play any 
21 
one position well depends upon the individual's knowledge 
of what all the other eight team members on the field are 
supposed to do. He must be able to perceive and understand 
a number of roles simultaneously, and above all, he must 
follow the rules of the game — an impersonal set of demands 
and expectations. Mead says further that the attitudes that 
go to make up the self result from direct experience, 
". . . and the individual arrives at them or succeeds in 
taking them, by means of further organizing, and then 
generalizing, the attitudes of particular other individuals 
in terms of their organized social bearings and implications."45 
Mead says, "The self, as that which can be an object 
to itself, is essentially a social structure, and it rises 
in social experience."^ This opinion, as it affects this 
research, suggests that as the self is the product of social 
experience, so then will new or unique social experience 
continue to mold the organization of attitudes that go to 
make up the self. 
Allport, while discussing the idea of whether the 
concept of self is necessary, indicates that "present-day 
therapy is chiefly devoted to leading the patient to 
examine, correct, or expand this self-image."^7 This and 
the structure which Allport gives the self-image clearly 
4 5 
George Herbert Mead, George Mead; on Social 
Psychology, ed. Anselm Strauss (Chicago: University of 
Chicago Press, 1956), p. 222. 
46
Ibid.. p. 204. 
4
?Allport, op. clt., p. 47. 
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Indicate that the self-image was capable of change and 
was not static. "The image has two aspects: they way the 
patient regards his present abilities, status, and roles; 
JiO 
and what he would like to become. . . . 
Talcott Parsons, referring to the internalized 
conception of what the individual is, says: "It seems to 
be useful and correct to use the term identity in a 
technical sense to designate the core system of meanings of 
an individual personality in the mode of object in the 
interaction system of which he is part."^9 
Providing further elucidation of this statement, 
Parsons says again later: 
It seems to me appropriate to use the 
term 'identity' to designate the pattern- 
maintenance code-system of the individual 
personality. First, it should be stated 
that this is to be treated basically as 
learned; it is a product of the individual's 
own life-experience, his interaction with 
his environment. . . .identity is learned 
in the process that we concretely call 
social interaction. . . . Once fully 
established, however, a system of identity 
has the highest level of stability of any 
primary component of the personality.50 
Thus we find in the theoretical context of the 
self-attitude disagreement concerning the ease with which 
the self-attitudes may be changed. Allport points out 
that an important characteristic of the self-attitudes is 
48Ibid. 
49 
Parsons, op. clt. 
5°Ibid., p. 20. 
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that it is not static, but subject to change. One of 
the major hypothesis of this paper deals with whether or 
not the self-attitude of an identified group of people 
will change after interacting in a process that some 
vocational rehabilitation personnel claim is designed to 
accomplish just that. 
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PROPOSITIONS AND HYPOTHESES 
This researcher realizes the impossibility of 
studying all of the elements affecting self-attitudes within 
the limitations of the implemented project. The evaluation 
and counseling that served as prime independent variables, 
however, are believed significant in determining the ability 
of related programs of affecting the self-attitude of long¬ 
term unemployed. 
This researcher made use of three general propositions 
in establishing hypotheses that could be tested with a 
valid and reliable instrument. First, it was believed that 
the long-term unemployed would have significantly different 
self-attitudes than what is considered normal. Secondly, it 
was proposed that evaluation and counseling as offered by the 
Atlanta Evaluation and Service Center would have a positive 
effect upon the self-attitudes of long-term unemployed in 
changing them to be more normal. Thirdly, it was believed 
that the lapse of time from last employment to the start of 
the evaluation and counseling process would affect the 
susceptibility of the self-attitudes to change. 
In order to affirm whether or not the foregoing 
assumptions were correct or not, the following hypotheses 
were tested: 
Hypothesis It Self-attitudes of long-term unemployed 
(measured by Tennessee Self Concept Scale) will not differ 
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significantly (.05 level of significance) from normal self¬ 
attitudes (as established by standardization group from 
which norms were developed for the Tennessee Self Concept 
Scale.) 
Hypothesis III Evaluation and counseling as offered 
by Atlanta Evaluation and Service Center will cause the 
self-attitudes of long-term unemployed (measured by Tennessee 
Self Concept Scale) to change in the direction of norm means 
(as established by standardization group from which norms 
were developed for the Tennessee Self Concept Scale). 
Hypothesis IIIi Lapse of time of unemployment 
(recorded and measured in weeks) will cause evaluation and 
counseling as offered by Atlanta Evaluation and Service 
Center to be less effective in changing the self-attitudes 
of the long-term unemployed in the direction of norm means 
(as established by standardization group from which norms 
were developed for the Tennessee Self Concept Scale). 
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DEFINITION OF TERMS 
For the purpose of this study, the terms "long-term 
unemployed," "evaluation process," and "self-attitudes" 
are defined as follows: 
"Long-term unemployed" refers to those persons who, 
at the time they are admitted to the study, have been 
unemployed for at least fifteen weeks. Because of the 
instrument used, it was also necessary to limit partici¬ 
pating unemployed to those who had at least a sixth grade 
reading level. The author of the instrument states that 
the instrument is applicable "to the whole range of 
psychological adjustment from healthy, well-adjusted people 
to psychotic patients" having at least a sixth grade 
reading level.51 
"Evaluation process" refers to the treatment encoun¬ 
tered by unemployed at the Atlanta Employment Evaluation and 
Service Center. This process brings together the disciplines 
of several agencies concerned with human resource development, 
generating direct and continuous communication among the 
staff and with the client. The process merges the resources 
of these agencies in a system whereby persons in need of 
assistance receive comprehensive and continuing services 
while at the center. 
^ William H. Fitts, Tennessee Self Concept Scale 
(Nashville, Tenn.: Counselor Recordings and Tests, 1965), 
P. 1. 
2? 
The services of this center included vocational 
counseling, medical examination, psychological and psychiatric 
evaluations, vocational rehabilitation services, social 
services, special education, job potential evaluation, and 
work adjustment evaluation. 
The main standardized instrument of assessment used 
in evaluating the unemployed client is the "TOWER" System. 
The word "TOWER" is an acronym formed from Testing, Orienta¬ 
tion, and Work Evaluation in Rehabilitation. TOWER was 
developed by the Institute for the Crippled and Disabled in 
New York City. Following is a statement prepared by a senior 
staff person that portrays the use of TOWER at the Atlanta 
Employment Evaluation and Service Center: 
The TOWER System is designed for use by a 
vocational evaluation unit which may function 
either as an integrated part of a rehabilitation 
facility program or as a separate entity. In 
either case, the results achieved through the 
use of the TOWER System may be applied in 
establishing vocational and related phases of 
a client's rehabilitation either within the 
rehabilitation facility or through the utiliza¬ 
tion of other resources within the community. 
The TOWER System functions best when used by a 
vocational evaluation unit within a vocationally 
oriented center; that is, one which takes the 
initial view in each client's case that ultimate 
vocational goals should be established. Voca¬ 
tional evaluation through the use of the TOWER 
System then either confirms the appropriateness 
of an ultimate goal, indicates the advisability 
of establishing a less ambitious goal, or points 
up the inadvisability of having the client pursue 
a vocational objective. 
After the client has been assigned to the team and 
his social summary has been presented at the staffing, a 
date is agreed upon by the team for the client's entry into 
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the Work Potential Division dependent upon vacancies in the 
evaluator's active work load. The team referred to here 
consists of a counselor, social worker, and evaluator. This 
nucleus was backed up by medical, psychological, psychiatric, 
and educational staff. Each client was treated Individually. 
The evaluator's first action is to interview briefly 
the client for general information and to determine an 
initial course of testing. This interview also provides 
time for reinforcement of items previously covered by 
orientation, and may assist in developing a degree of rapport 
between client and evaluator. 
The client is then given a cover sheet listing all 
the work samples with a time sheet attached. This provides 
for a check off of work samples administered by the evaluator, 
as well as giving approximate times to accomplish each task. 
The total number or variety of work samples adminis¬ 
tered is dependent upon the individual needs, interests, and 
abilities of the client. A client may be assigned for any 
amount of time required for a complete or specific evalua¬ 
tion; termination is determined by the evaluator acting in 
conjunction with the team. 
The evaluation process perceives the client inter¬ 
acting in an environment which is realistically job oriented 
and yet controlled to the point that it offers insights and 
guidance. The process made use of work sample tasks in an 
endeavor to uncover and identify skills, abilities, and 
potentials. 
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Evaluators were quick to commend and praise indi¬ 
viduals upon successful completion of a particular task. 
If the individual was unable to complete a task, or if he 
performed poorly, the evaluator would direct the individual's 
attention to the next and different task, minimizing any 
overt signs of disapproval. Evaluators indicated that this 
was done purposely in an effort to improve the individual's 
"self-concept." it was their opinion that after completing 
the battery of tasks, the individual would recall those he 
had been told he had done well, and not dwell on those he 
had failed to perform handily. This, the evaluators 
revealed, would serve as the necessary foundation in building 
the necessary attitudes and motivation needed to achieve 
re-employability among the long-term, or what they called 
the "hard-core" unemployed. 
"Self-attitude" will first be defined in terms 
found useful in previous research, and then in terms that 
were specifically used in this study. 
In attempting to comprehend the meaning of self¬ 
attitude, many times referred to as self-concept, it would 
serve to first have an appreciation of the term "attitude". 
Theodore M. Newcomb proposes that the components of 
the concept "attitude" are twoi 
1. The notion of attitude has been found useful 
if not indispensable, because it provides a concep¬ 
tual bridge between persisting psychological states 
of the individual and persisting objects of orien¬ 
tation (including whole classes of objects) in that 
individual's world. To understand the conditions 
under which attitudes are formed, endure and change 
is thus equivalent to understanding the conditions 
of a very great deal of behavior. 
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2. This important conceptual tool must be so de¬ 
fined as to come to grips with the facts of intra- 
individual psychological organization, (including 
the individual's taxonomy of objects, whether con¬ 
crete or abstract), and also with the facts of per¬ 
sistence and change. Since we understand things 
best when we understand the conditions under which 
they do and do not change, an adequate definition 
must face the Heraclitean problems of persistence 
in spite of change. It must, moreover, remain 
accessible to the empirical facts of observed behav¬ 
ior, from which alone attitudes can be inferred. 
Some such definition as the following there¬ 
fore seems required* An 'attitude' is the indivi¬ 
dual's organization of psychological processes, as 
inferred from his behavior, with respect to some 
aspect of the world which he distinguishes from other 
aspects. It represents the residue of his previous 
experience with which he approaches any subsequent 
situation including that aspect and, together with the 
contemporary Influences in such a situation, deter¬ 
mines his behavior in it. Attitudes are enduring in 
the sense that such residues are carried over to new 
situations, but they change in so far as new 
residues are acquired through experience in new 
situations.52 
Trafford P. Maker, when defining the self-concept, 
states that* 
First of all, the self-concept is a cluster 
of specialized attitudes toward one's own person 
and toward others. Since it is made up of attitudes, 
the self-concept is comprised of two factors* the 
cognitive or thinking factor, and the affective or 
feeling factor. In addition, being a special form 
of unified attitudes, it can participate in biased, 
true, or prejudiced ways of thinking and feeling. 
The self-concept is a habitual way, mostly non- 
consclous in origin and functioning, of thinking 
and feeling about one's self.53 
The definition of "self-attitude" in this study is 
viewed in the context of the foregoing definitions. 
^Julius Gould and William L. Kolb (eds.), A Dictionary 
of the Social Sciences (New York* The Free Press, 1964), p. 4o. 
^Trafford Patrick Maker, Self—A Measureless Sea 
(St. Louis, Mo.* The Catholic Hospital Association, 1966). 
Specifically, self-attitude will refer to the expressed 
reaction to given statements and questions posed in Dr. 
William H. Fitts' Tennessee Self Concept Scale. The 
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instrument is designed to reveal the individual's attitude 
toward himself. This study made use of three different sets 
of scores* The Self Criticism Score, the True-False Ratio, 
and the Total Positive Score, in an endeavor to achieve a 
profile of the self-attitudes of the long-term unemployed. 
The Self Criticism Score (SC) results from a scale 
. . .mildly derogatory statements that most 
people admit as being true for them. Individuals 
who deny most of these statements most often are 
being defensive and making a deliberate effort to 
present a favorable picture of themselves. High 
scores generally indicate a normal, healthy openness 
and capacity for self-criticism. Extremely high 
scores (above the ninety-ninth percentile) Indicate 
that the individual may be lacking in defenses and 
may in fact be pathologically undefended. Low 
scores indicate defensiveness, and suggest that the 
artificially elevated 
The True-False Ratio, or simply (T/F) is a measure of 
response set or response bias, an indication of whether the 
subject's approach to the task involves any strong tendency 
to agree or disagree regardless of the item content.55 For 
this study, the T/F Ratio was also considered within the 
framework of self theory. 
composed of ten 
From this approach, high T/F Scores indicate 
the individual is achieving self definition or 
self description by focusing on what he is, and 
54 
Fitts, op. clt., p. 2. 
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is relatively unable to accomplish the same 
thing by eliminating or rejecting what he is 
not» Low T/F Scores would mean the exact 
opposite, and scores in the middle ranges 
would indicate that the subject achieves self 
definition by a more balanced employment of 
both tendencies — affirming what is self and 
eliminating what is not self.5° 
The Total Positive Score represents the composite 
score for three types of statements: (1) This is what I 
am, (2) This is how I feel about myself, and (3) This is 
what I do.The author of the instrument indicates that 
the Total Positive Score, or the Total P Score, is the most 
important single score. 
It (Total P Score) reflects the overall 
level of self esteem. Persons with high 
scores tend to like themselves, feel that 
they are persons of value and worth, have 
confidence in themselves, and act accordingly. 
People with low scores are doubtful about 
their own worth; see themselves as undesirable; 
often feel anxious, depressed, and unhappy; 
and have little faith or confidence in 
themselves.5° 






The Tennessee Self Concept Scale was the instrument 
used to accomplish a profile of the long-term unemployed. 
The scale consists of 100 self descriptive statements which 
the participant uses to portray his own picture of himself. 
The scale is self administering and can be used with subjects 
age twelve or older having a sixth grade reading level.59 
The scale has been reproduced and attached as Appendix I 
for the reader's convenience. The test took most partici¬ 
pants from fifteen to twenty-five minutes to complete. The 
test-retest reliability coefficients of the scores used in 
this study were reported by the author as being: Self- 
Criticism, .75» Total Positive, .92; and T/F, .82.^° 
The use of this instrument did cause one unforeseen 
encumbrance. The mandatory sixth grade reading level made 
it necessary to exclude seventy-three long-term unemployed 
from the experimental group, and eighty-one long-term 
unemployed from the control group. This meant that thirty- 
eight per cent of the 405 long-term unemployed contacted to 
participate in this study could not because of a reading 
deficiency. No reliable means of measuring the self¬ 
attitudes of these individuals was available. Reading 
levels were established by use of the Wide Range Achieve¬ 
ment Test (WRAT) 
59Ibid.. p. 1. 
60Ibid., p. 15. 
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LOCALE OF THE STUDY 
In general terms, the locale of this study was the 
Atlanta Metropolitan area. The Atlanta Evaluation and Service 
Center, located at 1599 Memorial Drive, S. E., Atlanta, Georgia, 
was the sole source of locating long-term unemployed to parti¬ 
cipate in the experimental group of this study. The center's 
services were available to all persons living in Fulton, DeKalb, 
Cobb, Clayton, and Gwinnet counties. 
The control group for this study, made up of long-term 
unemployed who were not afforded the services of the Atlanta 
Evaluation and Service Center, was enlisted through the coop¬ 
eration of neighborhood service centers administered by Econo¬ 
mic Opportunities Atlanta, Inc. Cooperating neighborhood 
service centers were* Nash-Washington Neighborhood Service 
Center, 24? Ashby, N. W.; North Fulton Neighborhood Service 
Center, 25 Oak, Roswell; Northwest Neighborhood Service Center, 
192? Hollywood Road, N. W.; Pittsburgh Neighborhood Service 
Center, 933è McDaniel, S. W.; Price Neighborhood Service 
Center, 1127 Capital Ave., S. W.; South Fulton Neighborhood 
Service Center, 2735 East Point; and Summerhill-Mechanicsville 
Neighborhood Service Center, 65 Georgia Ave., S. E. The 
major advantage of having seven neighborhood centers parti¬ 
cipate in obtaining a control group was to assure a measure 
of security that all long-term unemployed would have an 
opportunity to be sampled, regardless of where they resided 
in the Atlanta Metropolitan area. 
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POPULATION AND PROCEDURE OF THE STUDY 
The population from which the sample for this study 
was drawn consisted of all long-term unemployed persons 
living in the Atlanta Metropolitan area that possessed a 
sixth grade reading level. From this population a total 
sample of 100 was secured. Fifty were designated as the 
experimental group, and the remaining fifty were designated 
the control group. 
Experimental Group and Procedure 
The original sampling plan, designed to obtain an 
experimental group, proposed to begin administering the 
Tennessee Self Concept Scale to all incoming clients at the 
Atlanta Evaluation and Service Center who were long-term 
unemployed and who possessed a sixth grade reading level. 
The instrument was administered before the client was 
assigned an evaluation team and before any other testing 
took place. 
After completing the test, the client was assigned 
an evaluation team and was subjected to the evaluation 
process. Average time taken to complete the evaluation 
process was four weeks. After completion of the evaluation 
process, the client was returned and again was administered 
the Tennessee Self Concept Scale. 
This process began March 1, 1968, and continued 
through May of 1968. The primary reason for imposing this 
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time schedule on the study was that the Atlanta Evaluation 
and Service Center was a demonstration project funded by the 
Office of Economic Opportunity, At the time this study was 
being developed, the period of time the center would remain 
open was questionable. The center director informed this 
researcher that unless new funds were made available, 
acceptance of clients would cease in May, 1968. Secondary 
reasons for the time schedule related to economics and time 
demands placed on the researcher, 
A survey of records at the center indicated that 
approximately 250 clients could be expected to be accepted 
for evaluation during the three-month period scheduled for 
the study. Records also indicated that approximately 150 
clients would complete the evaluation process. With this 
information available, the researcher was confident that a 
representative sample would be easily obtained. 
Beginning March 1, with the cooperation of the 
director and staff of the Atlanta Evaluation and Service 
Center, actual implementation of the study began. During 
the following three months, 237 clients were admitted to 
the center. During the first weeks, eight clients were 
assigned an evaluation team and began the evaluation process 
before being administered the Tennessee Self Concept Scale. 
These eight were not eligible to take part in the study 
because they had come in contact with the evaluation process, 
that is, the independent variable before their self concepts 
could be measured 
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A total of 229 clients were referred to the 
researcher before being exposed to the evaluation process. 
Of this total, fifty-seven clients did not meet the criteria 
of being long-term unemployed, and were assigned an evalua¬ 
tion team without being administered the Tennessee Self 
Concept Scale. This meant that 1?2 of the clients referred 
to this researcher had been unemployed at least fifteen 
weeks or more and for the purpose of this study could be 
designated as long-term unemployed. 
Those clients found to be long-term unemployed 
were administered the Wide Hange Achievement Test (WHAT) 
in order to determine their reading level. It was found 
that 73 of the 172 long-term unemployed clients did not 
have a sixth grade reading level. According to the author 
of the instrument, it is not advisable to measure the self 
concept, using the Tennessee Self Concept Scale, of those 
not having at least a sixth grade reading level. This 
meant that only 99 of the 172 long-term unemployed would 
participate in the study. 
The ninety-nine clients who were long-term unemployed 
and possessed at least a sixth grade reading level were then 
administered the Tennessee Self Concept Scale. After 
completion of this, they were assigned to an evaluation team 
and were then introduced to the evaluation personnel at the 
center. Of this group, only fifty-three actually completed 
the evaluation process at the center. Twelve dropped out 
after only limited evaluation because they went to work; 
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two entered training programs; seven were dropped because 
of illness of the client or illness in the family; and 
fifteen were terminated because they refused to cooperate 
with the resource staff at the center. Ten clients who did 
not complete the evaluation process could not be contacted, 
and therefore no reason could be recorded. 
Upon completing the evaluation process they were 
returned and once again administered the Tennessee Self 
Concept Scale. The range of time experienced by the 
group who did complete their treatment at the center was 
from three weeks and three days up to five complete weeks. 
The average tim? taken to complete the process encountered 
at the center was four weeks. Three individuals who were 
administered the post Tennessee Self Concept Scale were 
randomly excluded for the convenience of obtaining an 
experimental group which matched the size of the control 
group. The three sets of scores used to gain a profile of 
their self concept are found in Tables I, III, and V. 
Control Group and Procedure 
The director of Economic Opportunities Atlanta, 
Inc., lent his assistance to this researcher in enlisting 
the cooperation of neighborhood aides, working out of seven 
anti-poverty neighborhood service centers, In obtaining 
a control group for the study* An EOA headquarters 
employee, along with a letter of sanction signed by the 
director, served to introduce the researcher and the study 
to the neighborhood center directors. The neighborhood 
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center personnel were at first hesitant to subject the 
people they were serving to "another survey," but after 
double-checking with EOA headquarters, they graciously 
committed their labor. 
In the second week of March, 1968, this researcher 
met with neighborhood aides working out of the center 
heretofore mentioned. The use of the Wide Range Achieve¬ 
ment Test for establishing reading levels was explained. 
Considerable time was spent going over instructions in using 
the Tennessee Self Concept Scale. Instructions are printed 
on the inside cover of each test booklet so an aide was 
able to assure that each participant received adequate and 
similar directions. 
Each aide was asked to record the number of weeks 
the participant had been unemployed, along with the other 
data needed to assure followup. After the initial adminis¬ 
tering of the test, aides were asked to wait four weeks 
before attempting to have the participant take the 
test for the second time. Only those who had remained 
unemployed were to be administered the test for the second 
time. 
The aides then began to contact long-term unemployed 
in their respective neighborhoods and began administering 
the Tennessee Self Concept Scale. Aides indicated that 
they had little difficulty locating individuals who had 
been unemployed fifteen weeks or more. They did experience 
some difficulty persuading the long-term unemployed to take 
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the test. Many individuals claimed they did not have time, 
while others indicated they thought it was an Invasion of 
their privacy. Aides indicated they experienced the same 
problem of reading deficiency that was being encountered at 
the Atlanta Evaluation and Service Center. A total of 
eighty-one long-term unemployed were unable to participate 
because of low reading levels. These problems were soon 
compounded by others in our attempt to obtain a control 
group. 
A total of 152 long-term unemployed individuals 
were actually administered the initial Tennessee Self 
Concept Scale. But attempts to administer the test for the 
second time after a period of four weeks proved much more 
difficult that it did for the experimental group. A much 
greater proportion of these found work or entered a 
training program than did the long-term unemployed at the 
Atlanta Evaluation and Service Center. 
Neighborhood aides indicated that fifty-seven of 
those initially tested either had entered training programs 
or had found work which altered their unemployed status. 
Aides lost contact with twenty-one individuals who had 
presumably moved. Twenty-four of those who had been 
administered the initial test refused to submit to the 
second test when contacted. 
The neighborhood aides continued their cooperative 
efforts through the month of July, when finally, fifty 
individuals had been administered the test twice. At this 
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time their patience and energies, which they expressed 
should be going toward more "relevant" ends, were running 
out. Having fewer than the seventy-five originally planned 
for, this researcher reluctantly decided to settle on a 
total sample of 100, with 50 each in the experimental and 
control groups. 
Time between the first and second testings for 
individuals in the control group ranged from four weeks and 
two days to six weeks and four days. Aides often found the 
individual not home or too busy when attempt was made to 
administer the test for the second time. This contributed 
to an average of five weeks and two days between tests for 
the control group. The scores used to gain a profile of 
the self concept for the control group are found in Tables 
II, IV, and VI. 
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FINDINGS 
The first hypothesis tested was stated as follows» 
Self-attitudes of long-term unemployed (measured by the 
Tennessee Self Concept Scale) will not differ significantly 
(at .05 level of significance) from normal self-attitudes 
(as established by standardization group from which norms 
were developed for the Tennessee Self Concept Scale). 
The first set of scores used to compare the self- 
attitudes of long-term unemployed with the self-attitudes 
of the "norm" group was the Self Criticism Score. This 
scale is made up of ten mildly derogatory statements. 
According to the author of the instrument, individuals who 
admit that these statements are true for themselves display 
a normal, healthy openness and capacity for self-criticism. 
Low scores indicate defensiveness, that is, individuals 
that score low are making a deliberate attempt to present a 
favorable picture of themselves. Unusually high scores 
indicate that the individual may be lacking in defenses. 
The author of the instrument reports a norm mean 
score of 35.54 for this scale.6l The mean score for the 
long-term unemployed that made up the experimental group 
was 36.42. Long-term unemployed in the control group recorded 
a mean score of 35.48. 
61 Fitts, op. clt., p. 14 
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Having selected a significance level of .05» a 
two-tailed difference of means test was used. Using a 
Distribution of t Table we find that for more than 120 
degrees of freedom, a t score of 1.96 or greater is needed 
to reject the null hypothesis that there is no difference 
between the norm group and experimental group.^2 when 
the test statistic was computed, it was found that t = .968. 
It was therefore decided not to reject the null 
hypothesis at the .05 level, and it was further concluded 
that the Self Criticism Score reveals no significant 
difference existing between the norm group and the experi¬ 
mental group. It might be inferred from this, then, that 
being unemployed for fifteen or more weeks does not 
necessarily make an individual defensive of his situation. 
It would also seem that the long-term unemployed are not 
necessarily over-sensitive to self-criticism. This leads this 
researcher to believe that the long-term unemployed could be 
expected to cope with mild rebuffs he might encounter in a 
training or on-the-job situation. 
The second set of scores used to compare the self¬ 
attitudes of long-term unemployed with those of the norm 
group is referred to by the author of the instrument as 
the True-False Ratio (T/F). He states that "high T/F 
62 
Hurbert M. Blalock, Social Statistics (New York: 
McGraw-Hill Book Company, Inc., i960), p. 442. 
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Scores indicate the individual is achieving self defini¬ 
tion or self description by focusing on what he .is and is 
relatively unable to accomplish the same by eliminating or 
rejecting what he is not."^3 Low T/F Scores mean the exact 
opposite. Middle range scores indicate that the individual 
is achieving self definition by a more balanced use of both 
tendencies.64 
The author of the instrument reports a norm mean 
score of 1.03 for the T/F Score.^5 The mean score recorded 
for the long-term unemployed in the experimental group was 
1.20, and a mean of 1.21 was recorded for the control group. 
The .05 level of significance and a two-tailed 
difference of means test was again used to test the null 
hypothesis that no significant different existed between 
the norm group and the experimental group. When the test 
statistic was computed, it was found that t = 3«21, which was 
considerably more than the 1.96 needed to reject the null 
hypothesis at the .05 level of significance. It may be 
interesting to note than even if the .01 level of signi¬ 
ficance had been selected, a test t of 3«21 would be more 
than the 2.576 needed to reject safely the hypothesis that 
the means of the norm and experimental groups were the 
same. 
With this knowledge, it was decided to reject the 
^3Fitts, op. cit.« p. 4. 
64, 
Ibid. 
65 Ibid.. p. 14 
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null hypothesis at the .05 level, and it was concluded 
that the T/F Ratio Score did reveal a significant difference 
between the norm group and the long-term unemployed who 
made up the experimental group. Noting the direction of 
the difference, it is found that the experimental group 
mean is higher than the norm group mean. This would 
indicate that the long-term unemployed has a tendency to 
focus more on what he is rather than focus on and reject 
what he is not. 
From this it might be inferred that the long-term 
unemployed would tend to concentrate more on those relations 
where he feels that he is achieving success. For example, 
he might focus more on the fact that he is an attractive 
person, that he is cheerful and sociable, and that he plays 
fair with his friends and family, rather than recognizing 
that he isn't as smart as he might like to be, or recog¬ 
nizing that because of his unemployement he is not capable 
of contributing materially, as much as he might like, to 
family and/or friends. What Implications this has for the 
training and re-employment of the long-term unemployed can 
not be safely answered within the framework of this study. 
It might mean, however, that the lack of saleable work 
skills or favorable work habits must be brought to the 
attention of the long-term unemployed in such a manner 
that he can appreciate it as a fact before he can do some¬ 
thing about it. 
The third set of scores, the Total Positive Score, 
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used to compare the self-attitudes of the experimental 
group with the self-attitudes of the norm group represents 
a composite score of three types of statements* "(1) This 
is what I am, (2) This is how I feel about myself, and 
(3) This is what I do."66 According to the author of the 
instrument, the Total Positive Score is the most important 
single score. He indicates that it reflects the individual's 
overall level of self esteem. He states that "persons with 
high scores tend to like themselves, feel that they are 
persons of value and worth, have confidence in themselves, 
and act accordingly. People with low scores are doubtful 
about their own work; see themselves as undesirable; often 
feel anxious, depressed, and unhappy; and have little faith 
or confidence in themselves."^7 
The norm mean score reported for the Total Positive 
Score is 345.57*^8 As a group, the long-term unemployed in 
the experimental group had a lower mean score of 335*92. 
The long-term unemployed that made up the control group 
also scored lower as a group than did the norm group, 
recording a mean of 340.33. 
Remaining with the .05 level of significance and 
a two-tailed difference of means test, the null hypothesis 
that no significant difference existed between the norm 
66Ibid.. p. 2. 
6?Ibld. 
68Ibld., p. 14. 
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group and the experimental group was tested. Upon 
computing the test statistic it was found that t = 1.83. 
Needing a t score of 1.96 or greater to reject the null 
hypothesis, it was decided that there was no significant 
difference at the .05 level between the mean Total Positive 
Score of the norm group and the mean Total Positive Score 
of the experimental group. 
Although the scores of the long-term unemployed 
were somewhat lower on the Total Positive Scale, they were 
not low enough to be considered significant at the .05 
level. It might be inferred by this that though the long¬ 
term unemployed do not have the confidence in themselves, 
and do not tend to see themselves as the persons of value 
and worth that the norm group did, their overall self 
esteem is more like the norm group than it is different. 
In other words, being unemployed for fifteen or more weeks 
does not necessarily mean that one will come to think of 
himself as undesirable, worthless, or "bad.” This would 
lead this researcher to believe that given an aopropriate 
opportunity, the long-term unemployed would have the 
necessary self confidence to pursue that opportunity. 
The .05 level of significance and a two-tailed 
difference of means test was used to test a null hypothesis 
that there was no significant difference between mean 
scores for the experimental group and mean scores for the 
control group for each of the three sets of scores referred 
to above before the independent variable was introduced. 
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In all three cases It was found that there was no 
significant difference at the .05 level. This assured 
this researcher that the odds are great enough that the 
selected sample is, for the purposes at hand, sufficiently 
representative of all the long-term unemployed in the 
Atlanta Metropolitan area to justify running the risk of 
taking it as representative. 
It has been shown that there is no significant 
difference at the .05 level between the long-term unemployed 
and the norm group as far as openness to self-criticism is 
concerned. On the other hand, long-term unemployed did not 
tend to achieve the more balanced employment of affirming 
what he is and eliminating what he is not. Rather, he 
tended to focus on what he is, preferring evidently not 
to focus on what he is not. But again, when his overall 
level of esteem was measured, it was found that he did 
not differ significantly from the norm group. This overall 
level of esteem, reflected by the Total Positive Score, is 
judged to be the most important single score on the 
instrument in achieving a profile of the self. 
Taking into consideration the results of all three 
comparisons, the researcher decided that he could not reject, 
without taking undue risk of error, the null hypothesis 
that states the self-attitudes of the long-term unemployed 
do not differ from the self-attitudes of the norm group. 
In this testing situation, at least, the self-attitudes 
of the long-term unemployed did not deviate significantly, 
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except that they tended to focus on what they were, rather 
than what they were not, from the self-attitudes reported 
to be normal for the instrument used. It would seem from 
this that long-term unemployment does not necessarily 
affect an unrealistic or deviant self concept. It might 
further indicate that the long-term unemployed should not 
necessarily be expected to approach a work situation in 
unrealistic or deviant ways. 
The second hypothesis stated that evaluation and 
counseling as offered by Atlanta Evaluation and Service 
Center would cause the self-attitudes of long-term unemployed 
(measured by Tennessee Self Concept Scale) to change in the 
direction of norm means (as established by standardization 
group from which norms were developed for the Tennessee 
Self Concept Scale). The testing of this hypothesis was 
achieved by a qualitative examination of the differences 
between test-retest scores for the experimental group and 
a comparison of group mean scores of the experimental group 
and the norm group. 
Prior to being subjected to the evaluation and 
counseling offered by the Atlanta Evaluation and Service 
Center, the long-term unemployed in the experimental group 
recorded a group mean of 36.42 on the Self Criticism Scale, 
a 1.20 on the True-False Ratio Scale, and a 335*92 on the 
Total Positive Scores. Those completing the evaluation and 
counseling offered by the center were retested. The group 
mean for the Self Criticism Scale became 35*48, moving in 
the direction of the norm group mean of 35*54. Similarly, 
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the retest group mean for the True-False Ratio Scale 
changed to 1.19, moving in the direction of the norm group 
mean of 1.03. Again, when the group mean for the experi¬ 
mental group was calculated upon completing the evaluation 
and counseling at the center, it was found that it had 
become 338.10, moving in the direction of the norm group 
mean of 3^5»5?« Therefore, on all three sets of scores 
used to gain a profile of the self-attitudes of the 
long-term unemployed, the experimental group mean changed 
in the direction of the norm group mean after they had 
completed the program offered by the Atlanta Evaluation 
and Service Center. 
Upon examining the difference in before and after 
scores of the experimental group, it was noted that twenty- 
seven of the long-term unemployed's scores on the Self 
Criticism Scale moved in the direction of the norm group 
mean. Of these, seven recorded such a change in the Self 
Criticism Scale only, while five recorded a change in the 
direction of the norm group mean on both the Self Criticism 
Scale and the True-False Ratio Scale. Seventeen of these 
individuals recorded such a change in all three sets of 
scores. Five Individuals' T/F Scores only moved in the 
direction of the norm group mean, while five had only their 
Total Positive Score affected in this manner. Seven indi¬ 
viduals had both the T/F Score and the Total Positive Score 
change in the direction of the norm group mean, and five 
had both Self Criticism Score and Total Positive Score so 
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affected. In all, forty-six individuals had at least one 
set of scores change In the direction of the norm group 
mean score. 
On the other hand, when the before and after group 
means of the control group are compared to the norm group 
mean, a different pattern Is observed. The control group 
recorded a 35*^8 for a group mean on the Self Criticism 
Scale and vacillated past the norm group mean of 35*5^ 
to 35*92. The group mean for the control group on the 
T/F Ratio remained the same at 1.20. The control group 
mean for the Total Positive Score moved from 3^0*38 to 
338.08, away from the norm group mean of 3^5*57* 
It has been noted that the group means for the 
experimental group changed in the direction of the norm 
group mean for all three sets of scores. Also, the 
majority of individuals had changes affected in their 
scores in the direction of the norm group means after 
completing the evaluation and counseling program offered 
at the Atlanta Evaluation and Service Center. Since only 
the direction of change is being considered, and not the 
amount of change, it was decided not to reject the hypo¬ 
thesis as stated. 
All that can be inferred from this is that the 
treatment experienced by the long-term unemployed as he 
progressed through the evaluation and counseling program 
at the Atlanta Evaluation and Service Center did tend to 
affect the majority of individuals to take on self-attitudes 
52 
more like those displayed by the norm group. As far as 
his overall level of self esteem, the long-term unemployed 
who completed the center program fared better than those 
long-term unemployed who did not come in contact with the 
center and remained unemployed. This would suggest the 
Importance of additional research on whether this change 
was permanent after the individual left the Atlanta 
Evaluation and Service Center. Additional research might 
also attempt to find out if this direction of change 
continued if the individual was to be successfully employed. 
The third and final hypothesis considered in this 
study reads as follows* Lapse of time of unemployment 
(recorded and measured in weeks) will cause evaluation and 
counseling as offered by Atlanta Evaluation and Service 
Center to be less effective in changing the self-attitudes 
of the long-term unemployed in the direction of norm means 
(as established by standardization group from which norms 
were developed for the Tennessee Self Concept Scale). 
The testing of this hypothesis was achieved by a 
qualitative examination of the direction of change in scores 
within five class categories. Four of the class categories 
were thirty weeks in size, while the fifth class category 
was open ended. All those who had been unemployed for 135 
weeks or more were included in the fifth class category. 
The number of weeks unemployed recorded for the 
Individuals in the experimental group ranged from fifteen 
weeks to 520 weeks. Twenty-one individuals fell in the 
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category which included those who had been unemployed from 
fifteen to forty-four weeks. Six were included in the 
category including those who had been unemployed from 
forty-five to seventy-four weeks; eight in the seventy-five 
to 104 weeks unemployed category; one in the 105 to 134 
weeks unemployed category. Fourteen were recorded as being 
unemployed for 135 or more weeks and were thus placed in 
the fifth class category. 
Looking first at the Self Criticism Scores, we find 
that fifteen of the twenty-one individuals who had been 
unemployed from fifteen to forty-four weeks recorded scores 
closer to the norm group mean after completing the array of 
evaluation and counseling offered by the Atlanta Evaluation 
and Service Center. Three of the six who had been unemployed 
from forty-five to seventy-four weeks, as did six of the 
eight who had been unemployed from seventy-five to 104 weeks 
recorded scores closer to the norm group mean after completing 
similar tours at the Center. The one individual who fell in 
the category for those who had been unemployed from 105 to 
134 weeks had not changed in his Self Criticism Score. Three 
of the fourteen who had been unemployed 135 weeks or more 
recorded changes in the direction of the norm group mean 
(see Table VIII). 
If we dichotomize the number of weeks unemployed, 
and place all those who were unemployed from fifteen to 
seventy-four weeks in one category, and all those who were 
unemployed seventy-five weeks or more in another category, 
we observe the following results. Eighteen of the 
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twenty-seven who were unemployed from fifteen to seventy- 
four weeks recorded changes In the direction of the norm 
group mean, while only nine of the twenty-three who were 
unemployed seventy-five weeks or more recorded changes in 
the same direction. 
From this we can conclude that the longer one was 
unemployed, the less affective the services available at 
the Atlanta Evaluation and Service Center were in changing 
his openness to self-criticism. There was an overall 
tendency for those who had been unemployed for lesser periods 
of time to become less defensive of their situation, while, 
on the other hand, those who had been unemployed for longer 
periods of time had a tendency to become even more defensive. 
This led the loncrer-term unemployed to continue to make 
deliberate attempts at presenting a favorable picture of 
themselves. This would lead this researcher to believe 
that even after being submitted to the services at the 
Center, the longer-term unemployed would be less capable 
to cope with reprimands made by superordinates on the job 
or training situation than those who had been subjected to 
the same services relatively sooner after become unemployed. 
Turning next to the True-False Ratio Scores, we find 
that nine of the twenty-one who were unemployed from fifteen 
to forty-four weeks had score changes in the direction of 
the norm group means. Two of the six in the forty-five to 
seventy-four weeks unemployed range recorded scores in a 
similar direction, while two of the eight in the seventy-five 
to 104 weeks unemployed range also recorded changes in the 
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direction of the norm group mean. The only individual 
falling in the 105 to 13^ weeks unemployed category recorded 
a change in the direction of the norm group mean. Eight of 
the fourteen who were unemployed 135 weeks or more recorded 
changes in their True-False Ratio Scores in the direction 
of the norm group mean. Direction of change in True-False 
Scores in relation to norm group mean are recorded in 
Table IX. 
Again dichotomizing the number of weeks unemployed, 
we find that eleven of the twenty-seven who were unemployed 
from fifteen to seventy-four weeks recorded changes in the 
direction of the norm group mean, while eleven of the twenty- 
three who were unemployed seventy-five weeks or more recorded 
changes in the direction of the norm group mean. Here we 
find that the services at the Atlanta Evaluation and Service 
Center seemed to have a greater impact on the longer-term 
unemployed. 
This would seemingly indicate the longer one has 
been unemployed, the greater the possible effectiveness 
of the Center in affecting a more balanced tendency of 
gaining self description by focusing not only on what he is, 
but also taking into account what he is not. Therefore, an 
increase in the lapse of time since being unemployed until 
being subjected to the services of the Center does not 
negatively affect the possibility of affecting a change in 
the direction of the norm group mean when measuring the 
True-False Ratio. 
Finally, we turn to the Total Positive Scores, 
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which the author of the instrument claims to he the most 
important score. Table X depicts the direction of change in 
Total Positive Scores in relation to the norm group mean. 
It was found that eleven of the twenty-one who were unemployed 
from fifteen to forty-four weeks, and that none of those who 
were unemployed from forty-five to seventy-four weeks recorded 
changes in the direction of the norm group mean. Four of the 
eight who were unemployed from seventy-five to 104 weeks had 
their Total Positive Scores affected in the direction of the 
norm group mean, while the individual in the 105 to 134 weeks 
unemployed category did not move in their direction. Eleven 
of the fourteen who were unemployed for 135 weeks or more 
recorded changes in the direction of the norm group mean 
after they had been subjected to the Center. 
Looking at those who were unemployed from fifteen to 
seventy-four weeks, we find that eleven of the twenty-seven 
that fell in this category had their Total Positive Scores 
moved in the direction of the norm group mean. On the other 
hand, a larger percentage of those who were unemployed 
seventy-five or more weeks recorded scores which moved in the 
same direction, with fifteen of the twenty-three being so 
affected. 
This, once again, indicates that the services 
available at the Atlanta Evaluation and Service Center had 
somewhat more impact on changing the longer-term unemployed 
in the direction of the norm group mean than it did on those 
who were referred to the center relatively sooner after 
being unemployed. In this case the center affected a 
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greater number of the longer-term unemployed In recording 
scores that Indicated that they had higher self esteem and 
greater confidence in themselves after they had completed 
the evaluation and counseling afforded them at the Center. 
Since changes in the direction of the norm group 
mean were not negatively affected by increased time of 
unemployement on two of the three scores used to gain a 
profile of the self-attitudes of the long-term unemployed, 
this researcher has decided to reject the hypothesis as 
stated. There is not sufficient evidence to indicate that 
the evaluation and counseling as offered by Atlanta Evalua¬ 
tion and Service Center becomes less effective as the lapse 
of time that an individual is unemployed increases. 
With the exception of affecting an individual^ 
openness for self-criticism, the treatment at the Center 
actually seemed to have greater effectiveness when dealing 
with the longer-term unemployed. If we are concerned with 
the individual's overall level of self esteem, we find that 
increased lapse of time unemployed does not negatively 
affect the Center's effectiveness. This would indicate that 
the Center should not limit themselves to treating those who 
have only recently become unemployed. Persons who had been 
unemployed up to ten years did have their self-attitudes 
affected in the direction of the norm group means. According 
to the stated philosophy of the personnel working at the 
Center, this would improve their chances of being reemployed. 
TABLE I 
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EXPERIMENTAL GROUP SELF CRITICISM SCORES 
Long-term Unemployed Subjected to 
Atlanta Evaluation and Service Center 
BEFORE AFTER BEFORE AFTER 
1) 40 39 26) 39 42 
2) 41 38 27) 40 38 
3) 33 33 28) 30 36 
4) 41 33 29) 39 37 
5) 36 34 30) 43 44 
6) 24 20 31) 35 29 
7) 37 38 32) 29 29 
8) 44 47 33) 30 33 
9) 33 38 34) 35 40 
10) 40 40 35) 41 39 
ID 45 45 36) 23 21 
12) 44 40 37) 42 37 
13) 42 38 38) 41 40 
14) 40 39 39) 37 37 
15) 36 38 40) 41 29 
16) 43 37 41) 4 7 45 
17) 37 33 42) 36 40 
18) 36 39 43) 32 36 
19) 39 38 44) 33 25 
20) 24 30 45) 33 35 
21) 23 21 46) 39 42 
22) 24 27 47) 46 41 
23) 40 30 48) 31 27 
24) 30 32 49) 34 31 
25) 36 40 50) 37 34 
TABLE II 
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CONTROL GROUP SELF CRITICISM SCORES 
Long-term Unemployed Denied Services 
at Atlanta Evaluation and Service Center 
BEFORE AFTER BEFORE AFTER 
1) 41 42 26) 41 38 
2) 32 32 27) 40 42 
3) 39 41 28) 38 32 
4) 18 22 29) 36 38 
5) 39 30 30) 40 37 
6) 42 41 31) 24 30 
7) 46 43 32) 35 35 
8) 32 27 33) 32 29 
9) 43 43 34) 36 31 
10) 43 43 35) 38 40 
ID 39 43 36) 25 27 
12) 45 43 37) 35 40 
13) 41 45 38) 44 44 
14) 34 35 39) 32 32 
15) 34 32 40) 34 46 
16) 32 38 41) 4? 49 
17) 14 15 42) 46 42 
18) 34 38 43) 32 27 
19) 44 41 44) 26 34 
20) 40 41 45) 38 36 
21) 24 18 46) 43 40 
22) 20 22 47) 38 43 
23) 35 45 48) 26 30 
24) 29 27 49) 36 39 
25) 43 36 50) 29 32 
TABLE III 
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EXPERIMENTAL GROUP TRUE-FALSE RATIO SCORES 
Long-term Unemployed Subjected to 
Atlanta Evaluation and Service Center 
BEFORE AFTER BEFORE AFTER 
1) 1.09 1.15 26) 1.00 .67 
2) .83 .51 27) 1.03 1.03 
3) 1.14 1.13 28) 1.22 1.32 
4) .93 .89 29) .83 1.02 
5) 1.81 1.22 30) 2.19 3.59 
6) .97 1.00 3D 1.00 1.00 
7) 1.27 1.00 32) 1.22 1.10 
8) .80 .86 33) 1.11 1.28 
9) 1.22 1.29 34) 1.18 1.30 
10) 1.00 1.05 35) 1.06 .74 
11) .67 .59 36) 1.65 2.38 
12) 1.16 1.00 37) .77 .93 
13) 1.25 1.12 38) .83 .87 
14) 1.02 1.14 39) .86 1.52 
15) 1.38 .85 40) 1.86 2.62 
16) 1.52 1.20 41) 1.31 1.63 
17) 1.31 .96 42) 1.52 1.60 
18) 1.03 1.30 43) .87 1.10 
19) 2.53 1.03 44) 1.02 .96 
20) 1.00 1.55 45) 1.73 1.79 
21) 1.15 1.10 46) 1.31 1.16 
22) 1.05 .97 47) .93 1.00 
23) 1.33 1.50 48) 1.34 .95 
24) 1.00 1.26 49) 1.00 .55 
25) 1.43 .93 50) 1.15 .88 
TABLE IV 
CONTROL GROUP TRUE-FALSE RATIO SCORES 
Long-term Unemployed Denied Services 
at Atlanta Evaluation and Service Center 
6l 
BEFORE AFTER BEFORE AFTER 
1) 1.17 1.11 26) .66 .99 
2) 1.12 1.13 27) 1.05 1.05 
3) 1.27 1.86 28) 1.34 1.24 
4) .98 .95 29) 1.01 .82 
5) 1.34 1.31 30) 3.55 2.15 
6) 1.04 1.31 3D .95 .95 
7) .85 .79 32) 1.16 1.28 
8) 1.23 1.16 33) 1.27 1.10 
9) 1.08 1.03 34) 1.26 1.14 
10) .57 .66 35) .73 1.05 
11) .99 1.15 36) 2.42 1.69 
12) .80 .89 37) .91 .75 
13) 1.15 1.28 38) .91 .87 
14) 1.09 .97 39) 1.47 .81 
15) .81 1.34 40) 2.67 1.91 
16) 1.15 1.4? 41) 1.65 1.33 
1?) .96 1.17 42) 1.66 1.58 
18) .97 1.32 43) 1.05 .82 
19) 1.35 1.08 44) .97 1.03 
20) 1.05 2.55 45) 1.82 1.80 
21) 1.49 .94 46) 1.17 1.32 
22) 1.09 1.14 47) .97 .90 
23) 1.55 1.38 48) .94 1.33 
24) 1.23 .97 49) .59 1.05 
25) .96 1.46 50) .83 1.10 
TABLE V 
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EXPERIMENTAL GROUP TOTAL POSITIVE SCORES 
Long-term Unemployed Subjected to 
Atlanta Evaluation and Service Center 
BEFORE AFTER BEFORE AFTER 
1) 324 296 26) 290 291 
2) 310 325 27) 349 374 
3) 304 316 28) 322 324 
4) 301 251 29) 324 329 
5) 313 348 30) 336 331 
6) 350 355 3D 387 400 
7) 337 357 32) 343 336 
8) 361 366 33) 335 336 
9) 362 369 34) 371 383 
10) 312 335 35) 334 337 
11) 267 311 36) 336 349 
12) 333 348 37) 330 350 
13) 366 355 38) 340 341 
14) 299 302 39) 307 324 
15) 324 349 40) 344 284 
16) 377 414 41) 214 203 
17) 383 389 42) 366 324 
18) 342 321 43) 331 309 
19) 269 311 44) 396 393 
20) 359 371 45) 365 363 
21) 382 383 46) 335 357 
22) 392 352 47) 299 338 
23) 315 296 48) 387 383 
24) 402 383 49) 319 288 
25) 338 315 50) 314 340 
TABLE VI 
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CONTROL GROUP TOTAL POSITIVE SCORES 
Long-term Unemployed Denied Services 
at Atlanta Evaluation and Service Center 
BEFORE AFTER BEFORE AFTER 
1) 298 326 26) 290 289 
2) 315 303 27) 376 351 
3) 353 318 28) 326 324 
4) 353 348 29) 328 323 
5) 358 362 30) 327 332 
6) 361 341 3D 335 382 
7) 365 360 32) 342 349 
8) 363 356 33) 335 334 
9) 338 315 34) 379 36 7 
10) 309 265 35) 336 333 
ID 3^7 332 36) 353 340 
12) 337 339 37) 348 328 
13) 358 369 38) 345 344 
14) 297 294 39) 319 302 
15) 345 320 40) 289 349 
16) 409 372 41) 205 216 
17) 409 411 42) 330 372 
18) 390 384 43) 304 326 
19) 325 347 44) 394 397 
20) 313 271 45) 366 368 
21) 365 353 46) 358 336 
22) 382 381 47) 335 296 
23) 301 320 48) 382 386 
24) 380 399 49) 293 324 
25) 318 341 50) 335 309 
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TABLE VII 
MEANS AND STANDARD DEVIATIONS 
EXPERIMENTAL GROUP 
BEFORE AFTER 
Self Criticism 36.42 S= 6.08 35.48 S= 6.18 











Self Criticism 35.48 S= 7.48 35.92 S= 7.51 
True-False 1.2060 s= .51 1.2096 s= .36 
Total Positive 340.38 S=35.66 338.08 S=36.02 
N=50 
FITTS • NORMS 
Self Criticism 35.54 s= 6.70 
True-False 1.03 s= .29 




DIRECTION OF CHANGE IN SCORES IN 
RELATION TO NORM GROUP MEAN 
SELF-CRITICISM SCORES 
No. of weeks 
unemployed 15-44 45-74 75-104 105-134 135 & More 
Direction of + + + 0 - 
change in 0 + + - 
score for - - + - 
unemployed 0 mt + 0 
falling in + + - - 
each category + - + + 
+ + - 










Total -=18 -=4 -=3 -=2 -=0 -=9 
Total +=27 +=15 +=3 +=6 +=0 +=3 






Total N=50 Total=21 Total=6 Total=8 Total=l Total=l4 
TABLE IX 
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DIRECTION OP CHANGE IN SCORES IN 
RELATION TO NORM GROUP MEAN 
TRUE-FALSE RATIO SCORES 
No. of weeks 
unemployed 15-44 45-74 75-104 105-134 135 & More 
Direction of mm - + + 
change in + + - + 
score for + + + + 
unemployed + 0 + - 
falling in - - - + 
each category + - - + 









Total -=26 -=11 -=3 -=6 -=0 -=6 
Total +=22 +=9 +=2 +=2 +=1 +=8 













Total N=50 Total=21 Total=6 Total=8 Total=l Total=l4 
TABLE X 
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DIRECTION OF CHANGE IN SCORES IN 
RELATION TO NORM GROUP MEAN 
TOTAL POSITIVE SCORES 
No. of weeks 
unemployed 15-44 45-74 75-104 105-134 135 & More 
Direction of + - - - + 
change in + - - - 
score for - mm + mm 
unemployed + - + + 
falling in + - - + 
each category - - + + 










Total -=23 -=9 -=6 -=4 -=1 -=3 
Total +=26 +=ll +=0 +=4 +=0 +=11 
Total 0= 1 0=1 0=0 0=0 0=0 0=0 
Total N=50 Total=21 Total=6 Total=8 Total=l Total=l4 
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SUMMARY 
In recapitulating the results of this study, we 
will first review the statement of belief that asserted that 
long-term unemployed would have significantly different 
self-attitudes than what is considered normal. The instru¬ 
ment used and the testing situation established for this 
study did not reveal an overall significant difference 
existing between the group mean of the long-term unemployed 
and the group mean for the standardization group from which 
norms were developed for the instrument. 
The testing situation revealed that, as a group, 
the long-term unemployed displayed a normal and healthy 
openness for self-criticism. As a group, they did not 
indicate that they were significantly more or less defensive 
of themselves than were those who participated in the 
standardization group. 
There was a tendency for the long-term unemployed 
to pay more attention to that which he is_, than being 
concerned with what he JLs not. The standardization group 
revealed a more balanced tendency in taking into account 
both what they are and are not in reaching self description. 
However, when the overall self esteem of the two groups were 
compared, it was found that they did not differ significantly. 
The long-term unemployed were not significantly lacking in 
self confidence or in a feeling of worthiness. Being 
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unemployed had not brought the long-term unemployed, as a 
group, to think of themselves as undesirable, no-account 
refuse. 
Secondly, it was proposed that the evaluation and 
counseling afforded the long-term unemployed at the Atlanta 
Evaluation and Service Center would change their self¬ 
attitudes to be more like the self-attitudes of the standard¬ 
ization group, A majority of those who completed the tour 
at the Center reflected changes in at least two of the three 
sets of scores used to gain a profile of their self-attitudes. 
This led this researcher to believe that the services at the 
Center did have the predicted effect. This could indicate 
the possibility of similar results being achieved at 
vocational evaluation and counseling units that used the 
same procedure and philosophy. 
Finally, it was asserted that an increase in the 
lapse of time since last employment would work against the 
possibility of the services at the Center being able to 
change the self-attitudes of the unemployed to be more like 
those of the standardization group. There was not sufficient 
evidence to accept this statement of belief as true. Clients 
who had been unemployed 135 weeks or more indicated about the 
same susceptabillty to such change as did those who had been 
unemployed from fifteen to forty-four weeks. Overall self 
esteem of the longer-term unemployed seemed to be more open 
to such change than did the shorter-term unemployed who 
participated in the experimental group. 
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This would lead this researcher to conclude that 
the Atlanta Evaluation and Service Center, when making use 
of the evaluation and counseling services outlined in this 
study, did accomplish some "improvement” in the majority of 
clients who had been unemployed for fifteen weeks or longer. 
It should be noted that a total of 15^ long-term 
unemployed contacted to participate in either the experi¬ 
mental group or the control group could not because of 
reading levels below the sixth grade level. For the 
researcher, this has two major Implications. First, it would 
seem advisable and necessary to develop a reliable and valid 
instrument that would measure the self-attitudes of even 
those who have severe reading deficiencies. Secondly, it 
would seem that many of the long-term unemployed are in dire 
need of compensatory assistance in learning how to read. 
The evidence made available through this study would 
seemingly support those who submit that the self-attitudes 
are not static, but subject to change. Without saying 
anything about the ease with which they change, because 
this study was not equipped to measure such a phenomenon, 
we can say that the self-attitudes as measured by the 
Tennessee Self Concept Scale do change. Not one individual 
who participated in this study maintained the same score on 
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INSTRUCTIONS 
On the top line of the separate answer sheet, fill 
in your name and the other information except for the time 
information in the last three boxes. You will fill these 
boxes in later. Write only on the answer sheet. Do not 
put any marks in this booklet. 
The statements in this booklet are to help you 
describe yourself as you see yourself. Please respond to 
them as if you were describing yourself to yourself. Ha 
not omit any ltemt Read each statement carefully; then 
select one of the five responses listed below. On your 
answer sheet, put a circle around the response you chose. 
If you want to change an answer after you have circled it, 
do not erase it, but put an X mark through the response and 
then circle the response you want. 
When you are ready to start, find the box on your 
answer sheet marked time started and record the time. When 
you are finished, record the time finished in the box on 
your answer sheet marked time finished. 
As you start, be sure that your answer sheet and thi 
booklet are lined up evenly so that the item numbers match 
each other. 
Remember, put a circle around the response number 




Mostly Partly false Mostly Completely 
false and true true 
1 
partly true 
2 3 4 5 
You will find these réponse numbers repeated at the 
bottom of each page to help you remember them. 
1. I have a healthy body. 
2. I like to look nice and neat all the time. 
3. I am an attractive person. 
4. I am full of aches and pains. 
5. I consider myself a sloppy person. 
6. I am a sick person. 
7. I am neither too fat nor too thin. 
8. I am neither too tall nor too short. 
9. I like my looks just the way they are. 
10. I don’t feel as well as I should. 
11. I would like to change some parts of my body. 
12. I should have more sex appeal. 
13. I take good care of myself physically. 
14. I feel good most of the time. 
15. I try to be careful about my appearance. 
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16. I do poorly in sports and games. 
17. I often act like I am "all thumbs”. 
18. I am a poor sleeper. 
19. I am a decent sort of person. 
20. I am a religious person. 
21. I am an honest person. 
22. I am a moral failure. 
23. I am a bad person. 
24. I am a morally weak person. 
25. I am satisfied with my moral behavior. 
26. I am as religious as I want to be. 
2?. I am satisfied with my relationship to God. 
28. I wish I could be more trustworthy. 
29. I ought to go to church more. 
30. I shouldn't tell so many lies. 
31. I am true to my religion in my everyday life. 
32. I do what is right most of the time. 
33» I try to change when I know I'm doing things 
that are wrong. 
34. I sometimes use unfair means to get ahead. 
35» I sometimes do very bad things. 
36. I have trouble doing the things that are right. 
37» I am a calm and easy going person. 
38. I have a lot of self-control. 
39. I am a cheerful person. 
40. I am a hateful person. 
41. I am a nobody. 
42. I am losing my mind. 
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43. I am satisfied to be just what I am. 
44. I am as smart as I want to be. 
45. I am just as nice as I should be. 
47. I despise myself. 
48. I wish I didn't give up as easily as I do. 
49. I can always take care of myself in any situation. 
50. I solve my problems quite easily. 
51. I take the blame for things without getting mad. 
52. I change my mind a lot. 
53. I do things without thinking about them first. 
54. I try to run away from my problems. 
55» I have a family that would always help me in 
any kind of trouble. 
56. I am an important person to my friends and family. 
57. I am a member of a happy family. 
58. I am not loved by my family. 
59» My friends have no confidence in me. 
60. I feel that my family doesn't trust me. 
61. I am satisfied with my family relationships. 
62. I treat my parents as well as I should (Use past 
tense if parents are not living.) 
63. I understand my family as well as I should. 
64. I am too sensitive to things my family say. 
65. I should trust my family more. 
66. I should love my family more. 
67. I try to play fair with my friends and family. 
68. I do my share of work at home. 
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69. I take a real Interest In my family. 
70. I quarrel with my family. 
71. I give in to my parents. (Use past tense if 
parents are not living.) 
72. I do not act like my family thinks I should. 
73» I am a friendly person. 
74. I am popular with women. 
75» I am popular with men. 
76. I am mad at the whole world. 
77. I am not interested in what other people do. 
78. I am hard to be friendly with. 
79. I am as sociable as I want to be. 
80. I am satisfied with the way I treat other people. 
81. I try to please others, but I don't overdo it. 
82. I should be more polite to others. 
83. I am no good at all from a social standpoint. 
84. I ought to get along better with other people. 
85. I try to understand the other fellow's point 
of view. 
86. I see good points in all the people I meet. 
87. I get along well with other people. 
88. I do not feel at ease with other people. 
89. I do not forgive others easily. 
90. I find it hard to talk with strangers. 
91. I do not always tell the truth. 
92. Once in a while I think of things too bad to 
talk about. 
93» I get angry sometimes. 
94. Sometimes, when I am not feeling well, I am cross. 







I gossip a little at times. 
Once in awhile, I laugh at a dirty joke. 
At times I feel like swearing. 
I would rather win than lose in a game. 
Once in awhile I put off until tomorrow what 
I ought to do today. 
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